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Abstract 
Schools face a growing population of at-risk students. 
For years, educators have searched for ways to assist at-
risk students address their problems and improve 
academically. One program that has been implemented in many 
schools is called a student assistance program (SAP) . 
Student assistance programs generally involve a core team, 
called the student assistance team (SAT) , comprised of 
teachers, administrators, and guidance personnel. The 
student assistance program involves identifying student 
problems, referring students to the SAT, an in-depth study 
of information concerning the student, suggested 
interventions, support systems, and follow-up procedures. 
This study was done to determine what formal procedures, if 
any, were being used by student assistance teams for 
evaluating at-risk middle school students in the Sangamon 
Area Special Education District (SASED) in Sangamon County, 
Illinois. 
The study took place in the Spring of 1998 using data 
from a survey of middle school principals in the school 
districts involved in SASED. Responses were received from 
all 16 principals. 
Principal responses indicated that 88% of the schools 
currently had student assistance programs and teams. All of 
the schools using SATs had formal procedures which guided 
the operation of the teams. These procedures generally 
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included a set meeting time, set team members, set agendas, 
recommendations for interventions, and follow up procedures. 
As part of the formal procedures, the teams evaluated 
detailed documentation on the students. The documentation 
included teacher observations, interventions attempted, 
academic and attendance history, etc. The SATs also 
addressed a wide range of concerns. They included academic, 
behavior, drug use, alcohol use, and suicide. 
Recommendations as a result of the study were made as 
part of a plan for a student assistance program at Riverton 
Middle School in Riverton, Illinois, where the author 
currently serves as principal. Following the study, the 
author made specific recommendations concerning the student 
assistance program and student assistance team at Riverton 
Middle School. 
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Background 
Chapter 1 
Introduction 
1 
During the 1995/96 school year, the parents of a 
student attending Williamsville Community Unit District #15, 
Williamsville, Illinois, made an informal complaint to the 
Illinois State Board of Education against the school 
district and the Sangamon Area Special Education (SASED) 
Cooperative. SASED is a cooperative that provides special 
education services to 17 school districts. Schools involved 
in the cooperative are Ashland/Chandlerville, Athens, 
Auburn, Ball/Chatham, Divernon, Greenview, Illiopolis, 
Pawnee, Pleasant Plains, Riverton, Rochester, Tri-City, 
Virden, Virginia, and Williamsville. The author is the 
middle school principal at Riverton C.U.S.D. #14, one of the 
member schools. The complaint centered around the parents' 
claim that they misunderstood the process being used by 
Williamsville in reviewing their child's academic 
performance. The parents claimed that they were led to 
believe that once the school's case review team {CRT) had 
met to discuss or screen their child, the team had begun a 
special education evaluation. The case review team was a 
team comprised of building level special education teachers 
and the special education coordinator. BASED and 
Williamsville claimed that the school had not begun the 
special education evaluation. 
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At the time of the complaint, the practice being used 
by member districts of the cooperative was one in which the 
CRT would meet to screen students having academic problems. 
Once a student's case was discussed by the team, it would 
make suggestions to the classroom teachers on how to improve 
the student's performance. If, at any time, the team felt 
th~re was a disability concern, the student was then 
referred for a special education evaluation. The parents 
claimed they understood the process to be that once the 
student was ref erred to the case review team, the special 
education evaluation had begun. The complaint was 
eventually settled between the parent and the school. 
As a result of the non-formal complaint, officials from 
the Illinois State Board of Education contacted SASED to 
discuss some concerns they had in relationship to the case 
review team process. There were three concerns. The first 
one centered around the use of the word "screening" used in 
relationship to the case review team process. Twenty-Three 
Illinois Administrative Code 226.5 states, "Screening means 
the process of reviewing all children in a given group with 
a set of criteria for the purpose of identifying certain 
individuals for evaluation who may be in need of special 
education" (p.l). The concern was that if the case review 
team was screening students, then it was, indeed, engaging 
in the beginning stages of a special education evaluation. 
The second concern revolved around the law stating that 
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a student has the right to a case study evaluation, 
multidisciplinary staff conference and an IEP meeting within 
a 60 school day limit. As stated earlier, the current 
process stated that if the case review team decided, when 
discussing a student, there was a disability concern, the 
student was then ref erred for a special education 
ev~luation. At that point, the 60 day limit would begin. 
The state board official's interpretation was as the current 
case review team procedures existed, once a student was sent 
to the CRT, the 60 day time limit had begun. State board 
officials were concerned that the CRT process was a way to 
possibly extend the mandated 60 day requirement. 
The third concern revolved around the CRT procedures. 
State board officials indicated that there must be a clear 
distinction between the school's use of a team to evaluate a 
student's progress in the regular educational setting and 
the school's use of a team to screen students for special 
education. There must be communication with the parents 
about the difference in the two procedures. 
As a result of the concerns, the Illinois State Board 
of Education met with the Special Education Director of 
SASED and the SASED Board of Directors (a seven member board 
composed of some of the cooperative's district 
superintendents). To resolve state concerns, the board of 
directors, at the beginning of the 1996/97 school year, 
recommended that every school in the cooperative have in 
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place formal procedures, other than the CRT procedures, 
which would allow the school to evaluate regular education 
students and make modifications or accommodations for those 
students rather than simply ref erring them to special 
education. These formal procedures should be implemented by 
a local student assistance team (SAT) . There were three 
go~ls of the board of directors: to establish a clear 
difference in procedures for a regular education process and 
a special education process for evaluating students, to 
reduce the number of frivolous special education referrals, 
and to better serve regular education students. 
As a result of the suggestion by the board of 
directors, SASED organized a committee of principals and 
teachers from several of the member schools to develop a 
sample set of procedures to be used by student assistance 
teams in member schools. The author was part of that 
committee. The committee met several times throughout the 
1996/97 school year. The committee eventually chose a set 
of procedures that was being used in a member elementary 
school and its high school. The procedures were presented 
to many of the cooperative's school principals at a meeting 
prior to the start of the 1997/98 school year. In the 
opinion of the author, there were three problems with the 
functions of and recommendations made by the committee: 
there was no research conducted by the committee, there was 
only one sample (option) presented and there were no 
recommendations made specifically to the middle schools in 
the cooperative. 
Statement of the Problem 
The problem addressed in this study was to determine 
what formal procedures, if any, were being used by student 
assistance teams (SAT) for evaluating at-risk middle school 
students in the Sangamon Area Special Education District 
(SASED) . The middle school principals in the cooperative 
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were surveyed to elicit information about the current 
practices being used in their buildings. This study was 
done because of the unique nature of the middle school. The 
researcher believed that the procedures established for 
elementary schools and high schools may not necessarily be 
effective for middle schools. The information from the 
study was used to develop a set of procedures to be used at 
Riverton Middle School, where the researcher is currently 
principal. The procedures were shared with the student 
assistance team committee chair person and the director of 
SASED. The procedures were also distributed to the middle 
schools in the cooperative in the hope that they could be 
adapted to meet the needs of each individual school. 
Research Questions 
The following research questions were addressed in the 
study: 
1. Do the middle schools in the Sangamon Area Special 
Education District (SASED) have student assistance teams? 
2. What personnel are included on the student 
assistance teams? 
3. How do the student assistance teams operate? 
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4. What factors determine when a student is referred to 
the student assistance teams? 
5. What information is considered by members of the 
student assistance teams when discussing a student? 
Assumption 
The researcher assumed that principals would respond 
honestly to the survey. 
Limitation 
The study was limited to middle schools in the Sangamon 
Area Special Education Cooperative (SASED) in Illinois. 
Operational Definitions 
Accommodation. The process by which a teacher provides 
a service that allows a student to participate in the 
regular classroom activity. An example of this would be 
when a teacher reads a test aloud to a student. 
At-Risk Students. Those students who are experiencing 
chronic, low academic performance. 
Case Review Team (CRT) . A building level team that 
coordinates all special education referral matters; i.e. 
processing referrals, monitoring case study components and 
deadlines, facilitation of communication among special 
educators, local administrators, etc. (SASED, 1997). 
Formal Procedures. Written documents which establish 
regulations that must be followed. 
Middle School. Any school building with a grade level 
composition as follows: 5-8, 6-8, 7-8. 
Modification. The process by which a teacher alters 
part of the content or classroom activity to better serve 
the needs of the individual student. An example of this 
wo~ld be a reduced spelling list. 
Multidisciplinary Conference (MDC) . Meeting convened 
within 60 days of a referral to review evaluation and make 
recommendations regarding special education eligibility 
(SASED, 1997). 
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Special Education (Case Study) Evaluation. A process 
used to evaluate a student to determine if there is a 
disability that is affecting the academic performance. The 
process includes interviewing the student, consultation with 
parent(s), social developmental study, medical history, 
vision/hearing screenings, review of current and past 
academic history, educational evaluation of learning process 
and achievement, and an assessment of the child's learning 
environment (SASED, 1997) . 
Student Assistance Team (SAT) . A building level team 
whose primary function is to evaluate regular education 
students who are experiencing low academic performance. 
Chapter 2 
Related Literature and Research 
Over the past several decades, school personnel have 
been challenged to work with more and more students 
experiencing difficulties. In the researcher's opinion, 
this can be attributed to factors such as a decrease in the 
family structure, an increase in violence in society, an 
increase in adolescent violence, an increase in drug and 
alcohol use by young people, and the influence of gangs. 
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Schools will probably continue to face these challenges 
in the future. As a result of this, school personnel have 
been searching for ways to help provide services to the at-
risk student population in their school systems. One such 
program is called a student assistance program (SAP) SAPS 
have become a common approach used in schools for 
identifying and providing assistance to the at-risk student 
population. Kohler and Collins (1995) described student 
assistance programs as methods for schools to deal with 
student behavior and performance. Swisher, et. al. (1993) 
described SAPs as methods for school personnel to identify 
students experiencing academic difficulties or disruptive 
behavior and to intervene in a comprehensive manner after 
recognizing the problems. 
Student assistance programs have evolved over a 25 year 
period. Although these programs have gone through numerous 
changes over the years, many key aspects of the programs 
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have been maintained. As a result, it is important to study 
the history of how and why SAPs were developed. Dykeman 
(1994) indicated that student assistance programs were 
originally started in schools to intervene with chemically-
dependent high school students. Swisher, et. al. (1993) 
listed five factors why SAPs were started in schools. One 
factor was the success of employee assistance programs (EAP) 
which were developed in the business community to provide 
assistance to employees experiencing chemical or alcohol 
dependency problems. The second factor was the increasing 
concern in society about the drug problem among adolescents, 
and the third factor was the increased reality of the 
negative effect drug use was having on academic performance. 
Fourth, it was becoming increasingly evident that students 
experiencing these problems were reluctant to seek 
assistance. Finally, schools were not equipped to help 
students experiencing these types of problems. 
The history of SAPs can be divided into three periods. 
Moore and Foster (1993) described the first period as the 
"Formative Years of Program Innovation'' (p.327), which took 
place from 1978 to 1987. In this period, schools were 
trying to directly emulate the employee assistance programs 
in the business community. The focus was entirely on 
helping to identify students thought to have substance abuse 
problems. Most schools hired outside substance abuse 
specialists to act as consultants to run the SAPs. Schools 
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also began to develop core teams of school personnel to work 
with the consultants. The procedures used by these teams 
were forming and evolving throughout this period. Low 
parental involvement was also common during this period. 
Moore and Foster (1993) described the next period of 
growth as the "Movement to Professionalism" (p.327), which 
took place from 1988 to 1991. Schools began to formulate 
more concrete procedures, although each individual school's 
SAP was unique. There was a substantial increase in 
parental involvement and a general acceptance in the 
educational community that student assistance teams were an 
effective way to work with at-risk students. There was a 
significant increase in funding for the programs and some 
preliminary results on the evaluation of the effectiveness 
of these programs. 
The third growth period has extended from 1991 to the 
current time. In the 1990s, student assistance teams have 
continued to grow and expand. There has been an increase in 
the number of schools implementing programs, especially at 
the middle and elementary school levels. A big change that 
has occurred is the change in focus for SAPs. Kohler and 
Collins (1995) state that SAPs are no longer limiting 
themselves to alcohol and drug intervention. Many of the 
new programs focus on any social, health, emotional, or 
behavioral concerns that inhibit student achievement. 
Although SAPs have evolved over the years, several key 
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processes are found in most of the educational research on 
the topic. Milgrim (1989) stated that SAPs have six basic 
processes or functions: identification of the problem, 
referral, assessment, intervention, support, and case 
management. Kohler and Collins (1995) indicated that SAPs 
have five functions: identification of the problem; 
referral; in-school services such as support groups or 
counseling; referral to outside agencies; and follow up 
services. Each of the researchers described the procedures 
used by the SAP in very similar terms, although, at times, 
using slightly different language. 
There have been two basic models used to develop 
student assistance programs. The first model is called the 
core team model. McGovern and DuPont (1991) indicated that 
this model was developed in Wisconsin and promoted by the 
Hazelden and Johnson Institute. The model is comprised of a 
core team of school personnel, usually administration 
representatives, guidance personnel, member teachers, and 
other pertinent school personnel. The team is usually 
headed by the school counselor. These teams operate under 
written guidelines and procedures. Dykeman (1994) stated 
that the core team functioned in a similar manner to a 
multi-disciplinary team found in special education. 
The second model is described as the counselor model. 
This model is similar to the early models that were 
developed in the early 1980s. McGovern and DuPont (1993) 
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indicated that SAPs operating under the counselor model are 
independent organizations that are contracted by the school 
to run the program. The program is coordinated and 
implemented by the outside agency. The focus is usually on 
chemical dependency and there has been a strong link to 
outside agencies specializing in drug abuse counseling and 
intervention. This approach was started in Westchester 
County, N.Y. and has become very popular around the country. 
It is important to understand how student assistance 
teams function and carry out their procedures within the 
structure of one of the common models. For that reason, the 
following example illustrates how a student assistance team 
functions as a core team model and carries out the processes 
described by Milgram (1989) and Kohler and Collins (1995). 
The example that will be used is from the Howard County 
Public School System in Ellicot City, Maryland. Ellicot 
Mills Middle School staff members Dave Scuccimarra and 
Eileen Woodbury (1996) presented their core team model at 
the 1996 National Middle School Convention. 
In this model, school personnel follow a process of 
request for assistance (identification of problem and 
referral), problem solving (assessment), intervention, 
support and follow up. This model is based upon a 
philosophy of serving students who are at-risk for school 
failure as a result of poor academic performance; 
educational needs; and/or dysfunctional behaviors including 
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the potentially self-destructive behaviors of tobacco, 
alcohol, and drug use. There is a core team (called the 
student assistance team) comprised of the building 
principal, counselor, and representative teachers. A 
referral can be made to the team by teachers, school support 
staff, students, or parents. Once a referral is made to the 
team, one team member is assigned as the case manager and 
parent contact is made. The team then collects data such as 
teacher input forms, counselor input forms, administrative 
input forms, and the educational history (including 
attendance records, grades, and standardized test scores) 
The team then evaluates all the information and makes 
recommendations to the teachers and the student. These 
recommendations are called interventions. The interventions 
range from very simple to complex. Some examples of 
recommendations are modified seating, peer tutoring, 
progress reports, parent conference, regular sessions with 
school counselor, special education screening, or a referral 
to a drug treatment facility. The type of intervention used 
is determined on a case by case basis. Once the 
recommendation is made, there is a follow up done by the 
team to see if the student is progressing. If the student 
is not, the team will recommend another intervention. It is 
a team approach to problem solving to incorporate strategies 
that will improve the academic performance of individual 
students. 
Student assistance programs have continued to become 
important programs in the public school system. They have 
expanded to offer services to students at every level. To 
summarize their function: SAPs offer a team approach to 
working with students who are facing many challenges posed 
by society. 
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General Design 
Chapter 3 
Design of the Study 
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The study was conducted by a researcher who is the 
principal at Riverton Middle School. The participants in 
the study were the middle school principals of the school 
districts that are part of the Sangamon Area Special 
Education District (SASED) . Those districts are 
Ashland/Chandlerville, Athens, Auburn, Ball/Chatham, 
Divernon, Greenview, Illiopolis, Pawnee, Pleasant Plains, 
Riverton, Rochester, Tri-City, Virden, Virginia, and 
Williamsville. SASED serves Sangamon, Macoupin, Cass, and 
Menard Counties. It covers over 3,600 miles and serves over 
15,000 students. A cover letter (see Appendix A) and 
student assistance team survey (see Appendix B) , were sent 
to middle school principals in SASED. 
Following are research questions of the study: 
1. Do the middle schools in the Sangamon Area Special 
Education District (SASED) have student assistance teams? 
2. What personnel are included on the student 
assistance teams? 
3. How do the student assistance teams operate? 
4. What factors determine when a student is referred to 
the student assistance team? 
5. What information is considered by members of the 
student assistance teams when discussing a student? 
16 
Sample and Population 
The population of the study consisted of all of the 
middle school principals of the districts in the SASED 
cooperative. There was no sample because every principal in 
the population was surveyed. A total of 16 surveys were 
sent out. Sixteen were returned for a 100% response rate. 
Data Collection and Instrumentation 
A survey (see Appendix B) consisting of 14 questions 
was sent to the participants in the study. The survey 
questions were in two forms. First, there were eight 
questions that simply called for a "yes" or "no" answer. 
The other six questions asked the respondents to respond to 
a checklist. The survey was developed by the researcher. 
The survey instrument was field tested with three middle 
school principals before being sent to all SASED middle 
school principals. 
Data Analysis 
The survey results were analyzed using descriptive 
statistics in the form of numbers and percentages rounded to 
the nearest whole percent. The results are presented in 
table form. 
Overview 
Chapter 4 
Results of the Study 
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The results of the principal's responses to the survey 
questions are presented in tables in the form of numbers and 
percentages rounded to the nearest whole percent. The 
research questions addressed were: 
1. Do the middle schools in Sangamon Area Special 
Education District (SASED) have student assistance teams? 
2. What personnel are included on the student 
assistance teams? 
3. How do student assistance teams operate? 
4. What factors determine when a student is referred to 
the student assistance team? 
5. What information is considered by members of the 
student assistance teams when discussing a student? 
Results of Research Question 1 
Survey question 1 related directly to the first 
research question which asked how many middle schools in 
SASED were currently using a student assistance team (SAT) 
As indicated in Table 1, 14 of 16 (88%) of the schools 
surveyed currently have a student assistance team. 
The remainder of the survey information is based on the 
14 schools who responded yes to having a SAT. 
Results of Research Question 2 
Survey question 4 asked principals to indicate the 
Table 1 
Schools with Student Assistance Teams (SAT) 
Response 
yes 
no 
n 
14 
2 
Percentage 
88% 
12% 
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personnel involved in the SAT. As indicated in Table 2, all 
14 schools (100%) had the principal and regular education 
teachers as participants on the SAT. Seventy-one percent of 
the schools had counselors as part of the team, while only 
two of the schools included school psychologists, social 
workers, and the school nurse. Two principals responded 
that they had student assistance coordinators on the SAT. 
Results of Research Question 3 
Tables 3-13 represent information relating to research 
question 3 regarding how student assistance teams operate. 
Survey question 2 asked principals whether their SAT 
was governed by a formal set of procedures. As indicated in 
Table 3, 100% of the principals responded that they had 
formal procedures in place to guide the operation of their 
SAT. 
Survey question 3 asked principals whether their school 
currently had grade level teams and, if so, how many used 
those teams as part of the SAT. As indicated in Table 4, 
64% of the schools had grade level teams. 
Table 2 
School Personnel on SAT 
Personnel 
Principal 
Regular Education Teachers 
Counselor 
Special Education Teachers 
School Psychologist 
School Social Worker 
School Nurse 
Other (Assistance Coordinators) 
Table 3 
Formal Procedures for SAT 
Response 
yes 
no 
n 
14 
0 
Percentage 
100% 
0% 
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Schools 
n Percentage 
14 100% 
14 100% 
10 71% 
5 36% 
2 14% 
2 14% 
2 14% 
2 14% 
As shown in Table 5, 78% of the schools used those teams as 
part of their SATs. 
Survey question 5 asked principals when their SAT met. 
As indicated in Table 6, 29% of the teams met before school, 
while 36% met after school and 36% met during team time. 
Table 4 
Schools with Grade Level Teams 
Response 
yes 
no 
Table 5 
n 
9 
5 
Percentage 
64% 
36% 
Schools Using Teams as SAT 
Response 
yes 
no 
Table 6 
n 
7 
2 
Meeting Times for SAT 
Response 
Before School 
After School 
Team Time 
n 
4 
5 
5 
Percentage 
78% 
22% 
Percentaoe 
29% 
36% 
36% 
Survey question 6 asked principals how of ten the SAT 
met. As indicated in Table 7, 36% of the teams met weekly 
and 36% met as needed. 
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Survey question 7 asked whether members of the SAT were 
Table 7 
SAT Meeting Schedule 
Response n Percentage 
Weekly 5 36% 
Monthly 3 21% 
Multiple Times a Week 1 7% 
As Needed 5 36% 
paid stipends. As indicated by Table 8, only 3 of the 14 
schools paid stipends to SAT members. 
Table 8 
Number of Schools Paying SAT Members 
Response 
yes 
no 
n 
3 
11 
Percentage 
21% 
79% 
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Survey question 8 asked principals who was in charge of 
the SAT. As shown in Table 9, 50% of the principals 
stated that their counselor was in charge of the SAT. 
Principals were in charge of SATs in four schools, while 
three schools designated team leaders to be in charge of the 
SATs. 
Survey question 9 asked whether each SAT had a set 
agenda for meetings. As indicated by Table 10, 93% of the 
Table 9 
Person in Charge of SAT 
Response 
Team Leaders 
Principals 
Counselors 
Table 10 
Set Agenda 
Response 
yes 
no 
n 
13 
1 
n 
3 
4 
7 
Percentage 
21% 
29% 
50% 
Percentage 
93% 
7% 
principals indicated that SATs had set agendas. 
Survey question 10 asked whether the SAT received 
parent permission to further evaluate a student once a 
referral was made to the SAT. As indicated by Table 11, 
Table 11 
Parent Approval 
Response 
yes 
no 
n 
5 
9 
Percentage 
36% 
64% 
22 
23 
only 36% of the teams (5 of 14} received parental consent. 
Survey question 13 asked whether the SAT made 
recommendations to classroom teachers on accommodations and 
modifications. Survey question 14 asked whether there was a 
set procedure for following up on those modifications and 
accommodations. As indicated by Table 12, 93% of the teams 
had made recommendations. As shown in Table 13, 77% of 
Table 12 
Accommodations and Modifications 
Response 
yes 
no 
Table 13 
n 
13 
1 
Follow Up Process 
Response 
yes 
no 
n 
10 
3 
Percentage 
93% 
7% 
Percentage 
77% 
23% 
those teams had a set process for following up on the 
recommendations. 
Results for Research Question 4 
Survey question 11 related directly to research 
question 4 which asked principals what factors determine 
when students are referred to the SAT. 
As indicated in Table 14, 100% of the schools refer 
students for academic concerns and behavior concerns. 
Sixty-four percent of the schools refer students for 
suspected drug abuse; 57% of the schools refer for alcohol 
use and suicidal concerns, and 50% for health concerns. 
Table 14 
Factors for Referral 
Factors Schools 
n Percentage 
Academic Concerns 14 100% 
Behavior Concerns 14 100% 
Suspected Drug Use 9 64% 
Suspected Alcohol Abuse 8 57% 
Suicidal Concerns 8 57% 
Health Concerns 7 50% 
Suspicion of Gang Involvement 6 43% 
Disability Concerns 5 36% 
Cultural, Language Concerns 3 21% 
Other 0 0% 
Results for Research Question 5 
Survey question 12 related directly to research 
question 5 which asked what information is reviewed by the 
SAT when discussing a student. 
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As indicated by Table 15, 100% of the principals 
responded that teacher observations and academic history 
were reviewed, 93% responded that teacher interventions and 
current grades were reviewed, and 71% indicated a review of 
behavioral checklists. 
Table 15 
Information Discussed by SAT 
Information 
Teacher Observations 
Academic History 
Teacher Interventions 
Current Grades 
Behavioral Checklists 
Health Background 
History of Standardized Tests 
Additional Testing SAT Referral 
Cultural, Language History 
n 
14 
14 
13 
13 
10 
8 
8 
5 
2 
Schools 
Percentage 
100% 
100% 
93% 
93% 
71% 
57% 
57% 
36% 
14% 
Chapter 5 
Summary, Findings, Conclusions, and Recommendations 
Summary 
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The purpose of the study was to determine what formal 
procedures, if any, were being used by student assistance 
teams (SATs) for evaluating at-risk middle school students 
in'.Sangamon Area Special Education District (SASED). The 
study was conducted so that information obtained could be 
used to develop a set of procedures for a student assistance 
program for Riverton Middle School, where the author 
currently serves as principal. A survey was sent to 16 
middle school principals of the districts involved in SASED. 
The survey questions addressed the following research 
questions: 
1. Do the middle schools in the Sangamon Area Special 
Education District (SASED) have student assistance teams? 
2. What personnel are included on the student 
assistance teams? 
3. How do the student assistance teams operate? 
4. What factors determine when a student is referred to 
the student assistance team? 
5. What information is considered by members of the 
student assistance teams when discussing a student? 
Findings 
Eighty-eight percent of the schools surveyed reported 
using student assistance teams to serve at-risk students. 
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The two respondents who indicated that they were not using a 
SAT stated they were in the process of developing one. 
The remainder of the results were based on the 14 
schools that did have SATs. All schools used a core team 
model and the most common personnel used on those teams were 
principals (100%), regular education teachers (100%) and 
counselors (71%) . 
All of the schools using student assistance programs 
had formal sets of procedures that guided the SAT. Sixty-
four percent of the schools had grade level teams, and 78% 
of those schools with teams used them as part of their SAT 
process. Thirty-six percent of the respondents reported 
that their SATs met after school, 36% during team time, and 
29% met before school. There was no common amount of times 
that SATs met. Only 21% of the respondents reported paying 
their members stipends. 
Fifty percent of the schools used their counselor to 
head the student assistance program. Most schools (93%) 
operated under a set agenda, and 64% of schools did not get 
parent approval once a student was referred to the SAT. 
Ninety-three percent of the SATs made recommendations for 
interventions, while 77% had follow-up procedures in place. 
The SATs also addressed a wide variety of problems 
associated with at-risk students. All fourteen SATs 
addressed academic and behavioral concerns. A majority of 
the SATs addressed drug use (64%), alcohol use (57%) and 
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suicidal concerns (57%). SATs also addressed health 
concerns (50%), gang involvement (43%), disability concerns 
(36%), and cultural concerns (21%) . 
A majority of the SATs also addressed a wide range of 
information when discussing a student. They discussed 
information such as teacher observations (100%), academic 
history (100%), teacher interventions (93%), current grades 
(93%), behavioral checklists (71%), health background (57%), 
and history of standardized tests (57%). 
Conclusions 
One conclusion reached by the author was that the 
current student assistance teams being used in the middle 
schools in SASED follow the findings of research. All the 
schools reported the use of a core team model and included 
the building principal, counselor, and representative 
regular education teachers on SATs. The focus of the teams 
spread well beyond just alcohol and drug concerns. The 
teams addressed other social, health, behavioral and 
emotional concerns as they affected student achievement. 
The author also concluded that the procedures used in 
the SASED SATs also follow research findings. There was an 
identification of the problem, a referral system, some type 
of intervention, support systems and a procedure for follow 
up. 
A third conclusion reached by the author was that SASED 
SATs draw upon a great deal of data to adequately assess the 
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problem of each individual student. This includes teacher 
observations, academic history (including attendance, grades 
and achievement testing), health history, and previous 
interventions attempted. 
Most SATs surveyed had a set of formal procedures which 
guided their operation. Most SATs were headed by one 
person, usually the counselor, and there was usually a case 
manager assigned to each particular student. Meetings were 
generally conducted with set agendas, and there were regular 
meeting times. 
Finally, the author concluded that the SASED SATs 
generally make recommendations on interventions that would 
help the student be more successful in school. There was an 
established set process for follow up and support of the 
interventions. 
Recommendations 
A number of recommendations are made concerning the 
student assistance program and team at Riverton Middle 
School. These recommendations were shared with the student 
assistance team committee chairperson for SASED and the 
director of SASED. The procedures were also distributed to 
the middle schools in the cooperative. 
The school counselor should be in charge of the 
program. The school principal and one representative from 
each of the grade level teams should also be on the school 
SAT. Other school personnel such as the nurse, school 
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psychologist, etc. should be used on a case-by-case basis. 
There are currently four grade level teams, 5th through 
8th grade, composed of four subject area teachers and one 
special education teacher. The mission of the team should 
be to provide assistance to at-risk students who are 
experiencing academic achievement problems as a result of 
social, emotional, or behavioral problems. The team should 
meet one night a week after school. The agenda should be 
developed by the counselor. 
Riverton Middle School should address concerns divided 
into two levels. Level 1 concerns would include simple 
academic and behavioral concerns. Level 2 concerns should 
be severe academic, severe behavioral, drug use, alcohol, 
suicide, and health concerns. 
The process used by the team should be in the form of 
written procedures, as indicated in Appendix C. All level 1 
concerns should be funneled through the grade level teams 
first. The grade level teams should make at least three 
interventions before referring the student to the SAT. If, 
at any time, the team has a level 2 concern, the student 
should be referred to the SAT. Level 1 concerns should not 
require parent contact. Level 2 concerns should go directly 
to the SAT and should require parent contact. 
Once a student is referred to the SAT, a full case 
study should take place. The grade level teacher on the SAT 
should become the case manager for the student. That person 
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should act as the liaison between the SAT and the grade 
level team. That person should be responsible for gathering 
the following information from the grade level team: teacher 
observations and behavioral checklist (see Appendix D) , and 
family, academic and health history (see Appendix E). This 
information should be brought to the SAT and the members 
should try to determine the problem and recommend an 
intervention. This intervention could be in many forms. It 
could be a suggestion to the grade level teachers or a 
suggestion to parents to seek outside agencies (such as drug 
prevention or counseling) . The intervention should be 
determined on a case by case basis. The intervention should 
be documented (see Appendix F) and a follow-up date should 
be set by the SAT to determine progress. If no progress is 
being made, a new intervention should be recommended. If, 
at any time, the SAT determines that there is a disability 
concern, the student should be referred to the school case 
review team. 
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Appendix A 
Cover Letter 
January 27, 1998 
Dear Principal, 
I am currently working on my specialist degree through Eastern 
Illinois University. As part of the requirements for that 
degree, I am working on a field study paper. The topic that 
I have chosen is Student Assistance Teams (SAT) at the middle 
school level. 
If you recall, a committee of building principals 
presented some guidelines to you on student assistance teams 
at the August 18, 1997 meeting at SASED. 
My goal is to further narrow down those procedures to better 
fit and serve students at the middle school/junior high level. 
I would appreciate you taking a couple of minutes to complete 
the attached survey. I have included a 
self-addressed, stamped envelope for the return survey. If 
you could complete and return the survey to me by Wednesday, 
February 11, it would greatly assist me in my project. 
I am only surveying the seventeen middle school principals in the 
SASED cooperative. It is critical that I have everyone return the 
survey! 
Thank you for your time. 
Sincerely, 
Tom Mulligan 
Riverton Middle School Principal 
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Appendix B 
Student Assistance Team Survey 
Please answer the following questions on issues related to 
student assistance teams and current practices being used in 
your building. 
1. Do you currently have a student assistance team 
(SAT), (not the case review team associated with 
SASED) , in place in your building? 
Yes No 
2. Are there formal procedures which govern the SAT? 
Yes No 
3. Do you have grade level teams? 
Yes No 
If yes, do you use them as part of your SAT? 
Yes No 
4. What school personnel are included in the SAT? (Please 
check as many responses as applicable) 
Principal 
Counselor 
Regular Education Teachers 
Special Education Teachers 
School Psychologist 
School Social Worker 
School Secretary 
School Nurse 
Other School Personnel 
Please List 
5. When does the SAT meet? 
After School 
Before School 
Team Time 
6. How often does the SAT meet? 
Weekly 
Monthly 
Multiple Times a Week 
As Needed 
7. Are members of the SAT paid stipends? 
Yes No 
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8. Who is in charge of the SAT? 
9. Is there a set agenda for each meeting? 
Yes No 
10. Once a student is referred to the SAT, does the team get 
parent approval to continue? 
Yes No 
11. What factors determine when a student is referred to SAT? 
(Please check as many responses as applicable.) 
Suspected Drug Use 
Suspected Alcohol Use 
Academic Concerns 
Suicidal Concerns 
Suspicion of Gang Involvement 
Behavior Concerns 
Disability Concern 
Health Concern 
Cultural, Language, Communication 
Concerns 
Other 
Please List 
12. What matters are discussed by the SAT when discussing a 
student? (Please check as many responses as applicable) 
Teacher Observations 
Behavioral Checklists 
Teacher Interventions 
Current Grades 
Academic History 
Health Background 
Cultural, Language History 
History of Standardized Tests 
Additional Testing for SAT Referral 
Other 
Please List 
13. Does the SAT make recommendations to classroom teachers on 
accommodations and modifications? 
Yes No 
14. Is there a process to ensure a follow up is done on the 
modifications and accommodations? 
Yes No 
If you would like to receive results of the survey, please 
include your name and return address below. 
Appendix C 
Riverton Middle School 
Student Assistance Team Procedures 
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Mission: To provide assistance to at-risk students who are 
experiencing academic achievement problems as a result of 
social, emotional, or behavioral concerns. 
Members: The principal, counselor, and one grade level teacher 
from each grade. 
Concerns: 
Level 1 - simple academic or behavioral concerns 
Level 2 - severe behavior, severe academic, drug use, alcohol, 
suicide, and health concerns. 
Procedures: 
1. Level 1 concerns go to grade level teams. 
2. Level 2 concerns are referred to SAT. 
3. Grade level teacher will become case manager. 
4. SAT will evaluate the following data: 
a. Background information on the student 
b. Academic and attendance history 
c. Health information (medication) I cultural concerns 
d. Current grades 
e. Teacher observation and behavioral checklists 
5. SAT will suggest intervention and methods 
- including documentation 
6. SAT will follow up 
- continue intervention if successful 
- attempt new intervention 
Important Factors to Consider: 
1. All level 2 concerns must result in parent contact. 
2. If at any time, SAT has disability concern, refer to CRT. 
Appendix D 
Teacher Observation and Student Behavior Checklist 
Check Appropriate Responses: 
I. 
II. 
GRADES 
lower grades/lower achievement 
academic failures 
always behind 
lack of motivation/apathy 
not working to potential 
CLASSROOM BEHAVIOR 
poor work habits 
poor concentration, limited attention span 
difficulty following directions 
defiant, obstinate, stubborn 
irresponsibility 
consistent attention seeking behavior 
cheating 
fighting 
withdrawn 
unhappy, depressed 
fidgety -- difficulty sitting still 
completes work 
well organized 
attentive 
follows directions 
accepts limits 
works well without adult supervision 
tolerates frustration 
expresses ideas willingly 
participates in class discussions 
III. SOCIAL SKILLS 
has many friends 
well-liked by classmates 
stands up for oneself 
ignores teasing 
appropriate hallway behavior 
appropriate lunchroom behavior 
lack of friends 
negative attention seeking behavior 
classroom disruption 
does not bring materials to class 
inappropriate hallway behavior 
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inappropriate lunchroom behavior 
problems in special classes (PE, etc.) 
IV. SELF CARE 
inappropriate dress 
hygiene problems 
marks on body 
V. HOME DIFFICULTIES 
home problems 
runaway 
foster child 
lack of parent contact at school 
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Appendix E 
Academic, Health, and Family Intervention 
Background Information: 
Name: Grade: 
Parent/Guardian Names: 
Home Phone: Mother's Work: 
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--------
Father's Work: ________ _ Length in District: 
Parents - Together: ___ _ Divorced: 
----
Separated: __ 
Health/Cultural Concerns: 
Vision Concerns: Hearing Concerns: 
Other Health Concerns: 
Is the student currently taking medicine: 
If so, what: 
Are there any cultural/language concerns: 
Prior Academic/Attendance Progress: 
Attendance - Previous Years 
Regular __ _ Irregular __ _ Truancy __ _ Tardy to School __ _ 
Academic Grades - Previous Years 
Math ___ _ L.A._ __ _ Science 
----
Social Studies __ _ 
Other Information: 
Standardized Tests: 
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Appendix F 
Intervention Documentation 
Student: Grade Level: 
Date of Initial Concern: 
Previous Interventions Attempted: 
Student Conference 
Mentoring/Tutoring 
Contact Guidance 
Other (Please specify) 
Intervention: 
Current Grades: 
Math L.A. 
Attendance: 
Regular Irregular 
Date of Intervention: 
Intervention Attempted: 
Results of Intervention: 
Discussion with 
Other Teachers 
~~~~-·Contact 
Administrator 
Contact Parents 
Science S.S. 
Truancy Tardies 
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Intervention Documentation 
Student: Grade Level: 
Intervention: 
Current Grades: 
Math L.A. Science: S.S. 
Date of Intervention: 
Intervention Attempted: 
Results of Intervention: 
Intervention: 
Current Grades: 
Math L.A. Science S.S. 
Date of Intervention: 
Intervention Attempted: 
Results if Intervention: 
